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Abstract 
Traits like intelligence, academic potential and motivation are personal ones that have a major role in student's educational 
achievement. As a teacher has little effect on the growth of students’ intelligence and his/her main task is begetting and applying 
motivation, I chose academic motivation as the main problem in the current research. The sample is 14 third grade students of an 
industrial high school. A glance at their school results showed that only two of them passed the final exam last year (2009-2010).  
It seems that most of these students planed to get married or find a job after graduation and they had not enough attention and 
motivation for studying well to get into university. Regarding the problem, I tried to find a way to improve the students' academic 
motivation. Based on an action research design, the paper describes the problem and my actions as their teacher. The results 
showed some improvements at the first measuring. 
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1. Introduction 
Traits like intelligence, academic potential and motivation are personal ones that have major role for student's 
educational achievement. A teacher has little effect[s] on the growth of students’ intelligence and his/her main task 
is begetting and applying motivation (Ball, 1994, p. 5). 
Spouling (1992) considers “motivation” as a key to students’ learning and McClelland (1989) believes the 
future of the society is dependent on the level of motivation and the current progress that its students have made 
(Bohrani, 2005). Motivation is [reflected in] the individual’s effort to fulfill his/her duties, devoting the needed 
effort and continuing it (Celikoz, 2009) and it may be categorized into “intrinsic” and “extrinsic”. Intrinsic 
motivation is related to doing things because they are attractive or pleasing per se while extrinsic motivation 
involves doing things because they lead to a particular outcome (Mizuno, 2008). Research has revealed that intrinsic 
or inherent motivation positively predict[s] recognition processes and educational progress (Latifian, 2003) and 
when students get involved in unattractive activities just because people ask them to do so, they will not be 
extrinsically motivated (Braten, 2000). On the other hand, the extent to which an individual considers 
himself/herself “proficient”, plays a critical role in determining his/her future “likes” and the individuals’ past 
experiences are the major factor influencing the development and maintenance of  “perceived proficiency” 
(Spaulding, 1992, pp. 18-21). Also, it has been witnessed that motivational problems have caused the students not to 
do well at their real levels of capability, talent and competence and act below expectations (Stipek, 1380, p.9). 
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Psychologists who have studied human behavior have developed many theories about motivation. Based on 
behaviorist theory, motivation and learning can be controlled and directed by external rewards and incentives such 
as counters, prizes and even marks. Humanist psychologists have stated that the human’s life begins with the 
attitude to grow and self-blossom; and motivation plays a noticeable role in clarifying the needs and attitudes which 
can be either supported or prevented by the environment (Combs, 2002, p.23). One of the best research relating 
motivation to the training environment has been conducted by Pinrich and Degroot (1990) in which they have 
concluded that this relation will be feasible through three ways: 
1. The reasons for the goals which the student has for doing his/her assignments. 
2. The individual’s belief in his/her capabilities for fulfilling the assignments which, in turn, is related to the 
expectations from the individual. 
3. Students’ emotional reactions to the assignments such as anxiety, anger, pride, shyness and feeling at fault 
(Bahrami, 2006). 
Generally, it can be said that the student’s goal is a powerful predictor related to other motivational aspects such 
as effort, persistence and interest (Spera, 2003); and student’s records of success or failure influence the student’s 
beliefs and ideas about himself/herself (Gilman, 2006). Surveys have revealed the correlation between the sources of 
the educational motivation and study habits (Bohrani, 1999); and also have discovered a positive association 
between educational progress and desirable study behavior. Study habits are also related to the student’s perception 
of the course quality (Romano, 2005). When individuals become able to perceive and control their thoughts then 
they can free themselves from the influence of negative beliefs about their capabilities or their fear of failure and 
attain the superior levels of processing such as insight, creativity, wisdom and common sense. If students become 
capable of perceiving the relationship between their beliefs, feelings and motivation, then they can control the 
content and processes of their thoughts at a superior level of perception and awareness and can be informed that they 
can motivate themselves (Combs, 2002, p.26). That is exactly what is done in this survey. Moreover, the students 
were helped to choose big and valuable goals and note that, with their success, they are influential in the fate of the 
world, the society and their own lives. This survey was an attempt to increase the intrinsic and extrinsic motivation 
of the students. Through group training, group and individual evaluation, sincere consideration and attention to each 
student, teaching appropriate methods of studying and most importantly relating the learning goals to the students’ 
interests and then providing them with a choice and option for learning and attending the class, the learning desire in 
students was motivated and finally led them to feel successful and proficient. The result was that the students with 
formerly low or no attention to the courses liked to stay in the class and keep working even during their break time. 
Background, trend and the findings of the research will be discussed in details later in this essay. 
2.  Background and method of the research 
I teach computer applications in an industrial high school in a relatively deprived area. This semester, I 
encountered a big problem in the third grade of this high school: extreme lack of motivation of the students. I teach 
complementary official software to this class for 8 hours a week. During the first days, when I asked the students 
about their reasons to study in this field and their goals, most of them were thinking about getting married or finding 
a job after high school and they were not thinking about going to university. I understood - from their own words - 
that passing the final exams1 is not important to them at all and they smilingly said that they will ‘finally’ pass the 
next exams. Knowing that last year there were only two students who had passed the exams at the first stage and the 
rest had passed at the next stages, they had either no or the lowest attention to the courses and the school was [a] 
kind of break to them rather than a place to learn things. This research is an action study and was conducted to solve 
this problem. 
1
- They should pass final exam that holds overall the state at the end of semester; and repeat with a three months 
interval
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3. Describing and interpreting the data 
In the first week I tried to make myself acquainted with each of the students one by one and have a friendly chat 
with them and initiate a friendly and intimate relationship with them and in the meantime I tried to help them choose 
some goals for learning and have some reasons for them. Also, I taught them the correct way of studying in order to 
provide them with a high degree of efficiency; and help them to manage and plan their own time. I asked them to 
think why they do not like a specific course. To guide them to the answer I said maybe the reason is that I do not 
understand this course because I have not understood its relevant course last year or I did not like the course or the 
teacher who was teaching it, I did not like the school,... and in this way I asked them to control the content and the 
processes of their thoughts.  
In the second week, the students were paying no attention to the class and I was trying to control myself and 
attract them to the class by asking questions and showed much patience while teaching them. I provided them with 
some reasons such as you will need this software for work. I noticed their individual differences and tried to develop 
a sincere and emotional relationship with them. I solved their course problems one by one and made sure they 
learned their lessons by putting my hand on their shoulders, kind glances and asking questions. A student asked a 
question and everybody mocked her. In order to change this climate I listened to her carefully and admired her for 
asking what she did not know and asked others to ask whatever they do not know and not to leave the class until  
they have learned and understood the course completely. I also told them that people are different and the 
“individuals’ differences” are actually a “gift” and I expect them to respect and help each other. I assigned them to 
do a report and homework in relation to the course and explained them the method of doing it. I expected them to do 
it and feel successful and proficient for it. The students more or less got involved in doing the homework yet there 
were four of them who showed no interest in doing their homework. 
In the third week when I was asking some questions about the previous chapter I noticed that only a few had 
studied it. First I intended to use their marks as an extrinsic motivation but I recognized that their marks have no 
importance for them. I told them that I will influence their current marks in their final exams records so that the 
marks become more important to them and gave them study and review time. I also used positive reinforcement and 
verbal encouragements such as “Good job! You are doing excellent work today” very often. I examined group 
training and used the competition between groups for their learning purposes. They needed to re-explain the 
different parts of the course to each other and make sure that everybody in the group has learned it properly and then 
draw some questions from the course and ask another group and then correct and grade each other’s papers. This 
method was very attractive to them and they were more or less involved in the activities. It was supposed that the 
winner group gets 2 extra marks. I noticed that some of them were talking about love, Therefore after 6 hours of 
working I devoted half an hour to talking about love from Marscelles’ view during which they were listening to me 
silently and named this lecture as “life course” and in the following weeks they kept requesting me to give them this 
“life course” and I recognized that I can use it as a positive reinforcement. 
In the fourth week there were still four students who showed no interest in doing their homework. I asked one 
of them: “Don’t you like to do your homework?” and she answered: “I don’t know how.” I explained it to her again 
and helped her to do her homework. Through paying attention to each of them and with accuracy and kindness I 
helped them to solve their problems. I wanted to make sure that they had completely learned their lessons so that 
they felt successful and proficient themselves. I tried to make them concentrate on the course by asking questions 
during and after the lesson and also used the individual and group method for reviewing and testing the lessons. 
They were much better than the first days and were paying more attention to the courses and their homework but 
this situation was not satisfactory enough; and I still needed to ask them myself to recognize what part they have not 
understood so that I could teach them. 
In the fifth week they believed that they can learn and get good marks and the previous negative beliefs which 
originated  from the  last  year’s  failure  were  replaced by positive  beliefs  and feeling  of  proficiency.  Now that  they  
knew they could learn I gave them the choice and option of learning so that they choose to learn and pay attention to 
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their lessons automatically and by themselves and not through force. I asked some questions from the previous 
chapter and also during the new chapter. I felt that my questions made them uneasy. Based on the friendly and 
intimate relationship that we had developed I asked them “if anybody wants not to be asked any question or tested 
she should just tell me. My class is free and even if you don’t like attending the class, there is no problem and I will 
give all of you the necessary mark2 for sitting in the final exam. Therefore whoever wants, can leave and whoever 
wants, can tell me not do anything with her.” First they were all happy and even one said humorously: “so I leave 
ma’am.” Another student said: “well, what about the final exams?” I answered: “that is completely up to you 
because I am not the examiner or the corrector of your papers”. Another one said: “then we will use our hands and 
legs as cheat sheets.” I told: “there are many proctors there and there is little possibility to cheat in the exam. You 
need to know your courses.” They looked at each other and said: “no ma’am. You both ask us and give us exams.” 
Their attention for the lessons was unbelievable and they were pursuing their learning accurately and this proved to 
me that if the students have the chance to choose they will learn willingly. They were rewarded at the end of that 
day for their good work: “life lesson”. That day, I wanted to open big goals before them and highlight their 
materialistic motivation for studying and making educational progress. I asked them to choose big goals and then 
divide  them into  smaller  ones  and move forward  step  by  step  and be  sure  they  will  attain  their  big  goals  by  hard  
work and sincere efforts. 
In  the  sixth  week  I  was  trying  to  pay  attention  to  each  of  them,  for  instance,  I  told  one  of  them:  “you  look  
nervous today. What’s wrong? Can I do something for you?” I felt some of them have some family issues. I tried to 
talk to one or two of them individually. Now everybody was seriously involved in reviewing and doing their 
homework. There was a pleasant tumult in the class and finally one of the students objected and said: “ma’am, 
there’s a lot of noise here.” I answered: “I was waiting for you to notice it.” They looked at each other and continued 
their work quieter and this proved me that even discipline can be much better set by the students themselves. Now I 
have a full measure of enthusiasm and emotion and that’s every teacher’s dream. I asked them to write their 
comments, criticisms and suggestions on some papers anonymously. Everybody was satisfied with the method and I 
continued my job confidently. 
In the seventh week all the students are deeply involved in their course and their learning, ask their questions 
and do their homework. They like to stay in the class even during their break time and this has caused the admiration 
of the person in charge of the workshop. I rewarded this work and effort by them with the “life course” lecture. That 
day, in “life course” time, I provided them with some examples of very successful people who had the same life 
conditions  as  them  or  even  worse  than  them  and  by  their  own  efforts  had  obtained  pretty  good  records  in  the  
universities entrance exams and built great lives for themselves. Now it was time to motivate them to attend the 
universities entrance exam called “Konkoor”; and continue their education at the best universities of Iran and guide 
them to the path to success. I told them that not only they build up their destiny with their hard work and efforts but 
also they are responsible and influential in making the fate of the society and the world as well. 
4. Important issues and findings 
The most important result of this research for me was the importance of paying appropriate attention to choice 
and options of the students throughout learning and even discipline, however, this required changing the negative 
beliefs in unproficiency because of past failure to positive beliefs which resulted from success and feeling capability 
in doing assignments. This confirms the previous research in that when students are involved in unattractive 
activities they are not extrinsically motivated because others ask them to do those activities and the student’s success 
or failure influences their beliefs and ideas about themselves. Also the results of this research emphasized that if the 
students become able to understand the relationship between their beliefs, feelings and motivation then they can 
control the content and processes of their thoughts at higher levels of perception and awareness and recognize the 
role of their thoughts and become informed that they can motivate themselves. Another important finding of this 
2 - They should be introduced by me to attend in final exam.
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research is the consideration of the importance of paying appropriate attention to the students’ goals and confirms 
that the students’ goal is a powerful predictor for other aspects of motivation such as effort, persistence and interest. 
Building a friendly and cooperative climate, using group methods, encouraging students to ask questions, clarifying 
the ambiguities and using the positive reinforcements had a deep influence on students’ motivation. Of course all 
these were reached by an intimate, respectful, attentive and kind relationship between the teacher and the students.  
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